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ABTOpCKVIe cTpaTterun B Hay4yHo-mMetToan4eCKomMm ANCKypcCe

B xonne 80-x romoB 20-ro Beka B JUHITBUCTUKE MPOUCXOJUT CMEHA
TEOPETHUECKOM mapaaurMel. THTEpeCchl TUHTBUCTOB (DOKYCUPYIOTCS Ha «4e-
JIOBEKE B SI3bIKE». AHTPOMOILICHTPU3M CTAHOBUTCS OJIHUM M3 TJIABHBIX Ia-
paMETPOB COBPEMEHHOMW JIMHIBUCTUKU. S3BIK, ABJISSICH OJHOW M3 AKTUBHBIX
dbopM mo3HaHUS AEHUCTBUTEIBLHOCTH, JAET HAM peajbHbId 00pa3 mMupa, 1mo-
CTUYb KOTOPBIN YEJIOBEK CTPEMMJICS Ha TIPOTSHKEHUH MHOTHUX BeKOB. Ocoboe
BHUMAaHUE MPHU ITOM yACNAETCS CYObEKTY PEUEBOM NESITEIIBHOCTH, I3bIKOBOM
IM4YHOCTU. PaccMaTpuBasi aHTPONOUEHTPUYHOCTh KAK BAXKHEUIIIYIO TUCKYP-
CHUBHYIO KaT€rOpui0, Mbl UICXOJIUM U3 TOT'0, YTO MparMaTuKa rneJaroruaeckom
KOMMYHHKAIIMA OCHOBaHA Ha BBICOKOW MOTPEOHOCTH ajpecaHTta (mejarora-
METO/MCTA) B YCTAHOBJIEHUH AUATOTUMYECKHUX OTHOIIEHUH ¢ MOTEHIIMATbHBIM
angpecaroM (uutarenem) [1: 15].

JIt000i1 Hay4YHBIN TEKCT MpEACTaBIsieT cOO0 0OBbEKTUBHOE OMUCAHUE.
B 10 e BpeMsi BO BCeM MUpPE CHEIMATUCThI B 001aCTH MPENOJaBaHUs aH-
[NIMKACKOTO s13bIKa, 0OMEHUBAsICh UH(POpMAIUE O HOBEHUILINX METOAAX U TEX-
HOJIOTUSIX O0YYEHUSI, UCIIOIB3YIOT CBOM JIMYHBIM MPO(PECCUOHAIBHBIN OMBIT.
OHU TPOSBIISIIOT aBTOPCKYIO CYOBEKTMBHOCTh U MHAWBUIYAIHHOCTh KAaK B
otOope pakTUUEeCKOro MaTepualia, Tak U sI3bIKOBBIX CPEJICTB €ro OpraHu3a-
U, DTOT (HAKT MO3BOJISIET TOBOPUTH 00 0COOOM THUIIE HHCTUTYIIMOHATBHOTO
TUCKYpCa — AH2N0A3bIYHOM HAYYHO-MEmOoOu4eckom ouckypce. JJaHHbBIN TUIT
JMCKypca OpUEHTUPOBAH Ha aJipecaTa, OTJIMYAETCS MPUCTAIbHBIM BHUMAHHU-
€M aBTOpa K YUTATENI0, YTO BBI3BAHO HEOOXOAMMOCTBIO TOCTOSTHHO B3aHMO-



JIEHCTBOBATH C HUM JJIsI IOCTHIKEHUS 11T TTOMY/ISIPU3aIMI HOBBIX METO/IOB,
ujen, ydeOHbIX U3aHui [2].

[ToBenenne aBTOpa HAyYHO-METOAMYECKOTO AUCKypca B MPOIECCe TEK-
CTOTIOCTPOCHHUSI TIPECIICNYET onpeeeHHbIe e, Y UMEeHHO 11 UX JOCTH-
KEHUS UCTIONB3YIOTCS MPUEMBbI, KOTOPbIE B 3aBUCUMOCTH OT YPOBHS PacCMO-
TPEHUS HA3bIBAIOT CTPATETUSIMU, TAKTUKAMHU U HAMEPEHUSIMHU.

[Ton KOMMYHUKaTUBHOW cmpamezuell TIOHUMAETCS 4acTh TMOBEIACHUS
WJIM B3aUMOJIEUCTBUS, B KOTOPOU Cepusl pa3IMYHbIX BepOaIbHBIX U HEBEP-
OabHBIX CPEJICTB UCIIONB3YETCS JJISl TOCTHKECHUSI ONIPEIeICHHON 11eH. Tax-
muKa, B IPOTUBOBEC CTPATErMM KaK OOIIei KaHBE MOBEJEHNUs, paccCMaTpHUBa-
€TCS KaK COBOKYITHOCTh MTPAKTUUYECKUX XOJIOB B MIPOIIECCE B3aUMOICHCTBHSI.
TakTuka — «0oJiee MeKui MaciTad pacCMOTPEHHUSI KOMMYHUKAaTHUBHOTO MPO-
1[ecca o CpaBHEHUIO co cTpareruei» [3: 4]. OHa COOTHOCUTCS HE C LEIbIO,
a ¢ HabOpOM OTAENBbHBIX HaMepeHul. Hamepenue (3a1ada) — TaKTUIECKAMA
XOJ1, SIBJISSFOIIUICS TPAKTUYECKUM CPEJICTBOM JIBUKEHUSI K COOTBETCTBYIO-
e KOMMYHUKAaTUBHOW IIEJIH.

Takum 0OpazoM, Bce ATH SIBJICHUS UMEIOT OJIHY (PYHKIIHIO, HO OTJIMYa-
IOTCSI B CBOEM MacliTade, MpeICTaBlisAsi CO00M NEPaApXUUYECKYIO CUCTEMY.

PaccmoTpeHHbIT (DakTHYECKUIT MaTepHall MO3BOJISAECT BBIICIUTH C TOY-
K1 3peHus (PyHKIUH, BBITIOJHSIEMBIX HAyYHO-METOIUYECKUM HUCKYPCOM,
4 cTpareruu peyeBOro IMOBEJCHHUS aBTOPA HAYYHO-METOJIUYECKOrO TEKCTa:
cTparerus nepenaun uHpopmanuu (47%), ctparerus GopMynMpoBaHUS UH-
cTpykiuu (28%), cTparerus nepeaadd MoAaIbHOCTH U dMo1ui (25%). OTme-
THUM, YTO aHAJIN3 KOMMYHHKATUBHBIX CTPATErHil pe4eBOro MOBEJICHUS aBTOPa
HAYYHO-METOAMYECKOTO TEKCTa MPOBOAMICS METOIOM CIUIONIHOW BBIOOPKH
npuMepHo ¢ 1200 cTpaHull HAyYHO-METOIUYECKOTO AUCKYPCA HA OCHOBAHUU
npazmamuiecro2o Kpumepusi.

BrimenepeunciieHHbIe CTpaTeTu Peaau3yloTcsl Yepe3 OINpeIe/ICHHbIS
TaKTHKHU.

1) Cmpamezun nepedoauu ungopmayuu

Takmuku: makmuka npugedeHus npumepda, NOSACHEeHUsl, No08edeHUs.
UmMo208, 3aKnueHUs], NPOMUEONOCMAaGIeHUs, ape2yMeHmayuu, OONOIHEHUs.

Hanpumep, maxmuxu noogedenus umo2o6 u nosicHeHus OTYETIIMBO TPO-
CJICXKHUBAIOTCS B CJIEIYIOIIUX TPUMEpPax:

(1) In the last two chapters we have been arguing that a text is more than
simply a random collection of sentences. We have shown that the parts of a
text are interconnected (i.e. the text is cohesive) and that a text makes some
kind of overall sense (i.e. the text is coherent) [4: 63].

(2) In order to understand better the task involved in learning the vo-
cabulary of the English language we need to look at two aspects of mean-



ing. The first concerns the link between meaning and the world to which
words refer. The second involves the relations that exist among words
[5: 112]. Jlorn4HO OpPEAnoa0KUTh, YTO MAKMUKA 3aKIH0YeHUsl Yallle BCEro
OyneT neiicTBeHHa B TIOCIIEAHEH YacTH MyHKTa, maparpada, riaBbl, B clydae,
KOTJIa aBTOPY HAyYHO-METOINYECKOTO TEKCTa HEOOXOAMMO CIENIaTh BBIBOIBI
10 00CYKJIaeMbIM TOJIOKEHUSIM:

(3) In conclusion, assessment should have what Tierney et al. describe
as ‘a working relationship with teaching and learning’, and ‘students should
view assessment as an opportunity to reflect upon and celebrate their effort,
progress and improvement, as well as their processes and products’ [5: 396-
397].

(4) This chapter has tried to demonstrate the complexities of learning
the English lexicon and, as yet, the lack of clear insights from research stud-
ies to inform teachers how they might best help their learners [5: 138].

Taxmuxa dononHenuss TPUMEHSIETCS aPECAHTOM JIOBOJIBHO YacTO s
BBEJICHUS JIOTIOJIHUTEIHLHOW WH(DOPMAIIHH:

(5) Bear in mind that even where coursebook tasks include explicit in-
structions such as ‘Compare answer with a partner’ or ‘Work in pairs’, you
always have the option as a teacher to give a different organizational instruc-
tion [6: 42].

(6) In addition to these points it is worth emphasizing that classroom as-
sessment is shaped by the way in which the English curriculum is actually
implemented according to the values of a given educational context [5: 396].

Taxmuxa npusedenuss npumepa AOBOIBHO YACTO MCIIONB3YETCs aBTOPa-
MU HAyYHO-METOUYECKUX TEKCTOB, TOCKOJIIbEKY OCHOBHOM MOCHUT OMTUCHIBae-
MBIX TEKCTOB — MPOMITIOCTPUPOBATH TEOPETHUECKUE BOMIPOCHI MTPAKTUIECKU
peanu3yeMbIMU 3aJaHUSMHU.

(7) Even a simple task like this can be used in a variety of ways — and al/
the suggested uses are possible. Combinations of ideas are also possible; for
example, students could first think on their own for a few minutes and then
compare in pairs [6: 42].

2) Cmpamecusn gpopmynuposanus uHCmpyKuuu

Taxkmuxu: ¢hopmynuposanue cogema:

(8) In making decisions about the assessment process, it will be useful
for teachers to keep in mind the benefits that can be accrue to learners from
sound assessment practices [5: 396].

(9) One useful intervention you can make is to sometimes play ‘devil’s
advocate’ (i.e. deliberately taking an opposing or contrasting viewpoint in
order to spur on a conversation) [6:147].

(10) In team work, and other group activities it is important to make
sure that one student does not dominate, either by saying too much during



conversations, or by giving too many answers during games. /f one student
dominates, ask him/her not to give any more answers until everybody else in
the team has had a go [7:6].

ABTOpCKUE BbIpakKeHUs, BblJIeJICHHbIC B TpuMepax (8, 9, 10), pazHormia-
HOBO M HEHABSI3YHMBO JAIOT BO3MOXKHOCTDH aJpecary BHIOpaTh HEOOXOAMMBIN
METOAMYCCKUI TIPHEM ISl OOYUCHHS BUAAM PEUCBOU JCATCIBHOCTH.

3) Cmpamezus nepedauu MooanbHOCMU U IMOUUTL

Takmuxuy: makxmuxa 8blpax)cenuss NpeonoymeHus U MaKmuKa evlpaice-
HUSL HAMePeHUsl, MAKMUKA 8bIPANCEHUSL NPEONOTIONCEHUS

Taxmuxa evipadiceHus npeonoymeHus.:

(11) It is possible, though not essential, to give a name to each stage, e.g.
‘presentation’, ‘practice’, ‘feedback’, etc. Personally, I find numbering the
stages to be sufficient [6:121].

(12) I have met a number of teachers who say that they would like to
give instructions for activities in English, but find that there are often so many
problems with comprehension that it seems impossible. / think it is possible
to use only English (and it’s often really helpful in creating an ‘English’ at-
mosphere in the classroom), but it s often problematic because of the quantity
and over — complexity of language used [6: 90].

Taxmuxa evipadiceHuss HaMepPeHUsL:

(13) I intend to explain you, that one of the best ways for you to help
learners activate this knowledge is to put them in ‘safe’ situations in class
where they are inspired and encouraged to try using language from their
‘store’ [6: 148].

(14) We shall now discuss briefly the broader issue of what is meant by
the constructivist view of education, before moving on to consider what light
constructivism sheds on what it means to be a good teacher [8: 48].

Taxmuxa evipasiceHusi nNPeono0ANceHUs

(15) It is always good to vary the focus, to have students working to-
gether in different combinations and, at some stage during the course with
every other student [7: 6].

BrlmeniepevriciieHHbIe CTpPaTerdd W TaKTHKH €CTECTBCHHBIM 00pa-
30M HaXOSAT CBOE OTPAXKCHHE B XapAKTEPUCTHKAX AHIIIOSI3bIYHBIX HAYYHO-
METONUYECKUX TyOnukanuii. JlaHHBIH THUI JUCKypca OPHEHTHUPOBAH Ha
ajpecara, OTAMYAETCS MPUCTATFHBIM BHUMAHHWEM aBTOpa K YHTATENIO, YTO
BBI3BaHO HEOOXOIUMOCTBIO ITOCTOSTHHO B3aMMOJICHCTBOBATh C HUM JIJISl JI0-
CTVDKCHHUS 1IETTU IO/ PU3allii HOBBIX METOIOB, UCH, YIeOHBIX N3IaHU.
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