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(1) In the last two chapters we have been arguing that a text is more than 
simply a random collection of sentences. We have shown that the parts of a 
text are interconnected (i.e. the text is cohesive) and that a text makes some 
kind of overall sense (i.e. the text is coherent) [4: 63].

(2) In order to understand better the task involved in learning the vo-
cabulary of the English language we need to look at two aspects of mean-



ing. The first concerns the link between meaning and the world to which 
words refer. The second involves the relations that exist among words 
[5: 112]. ,
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:
(3) In conclusion, assessment should have what Tierney et al. describe 

as ‘a working relationship with teaching and learning’, and ‘students should 
view assessment as an opportunity to reflect upon and celebrate their effort, 
progress and improvement, as well as their processes and products’ [5: 396-
397].

(4) This chapter has tried to demonstrate the complexities of learning 
the English lexicon and, as yet, the lack of clear insights from research stud-
ies to inform teachers how they might best help their learners [5: 138]. 

:
(5) Bear in mind that even where coursebook tasks include explicit in-

structions such as ‘Compare answer with a partner’ or ‘Work in pairs’, you
always have the option as a teacher to give a different organizational instruc-
tion [6: 42]. 

(6) In addition to these points it is worth emphasizing that classroom as-
sessment is shaped by the way in which the English curriculum is actually 
implemented according to the values of a given educational context [5: 396]. 
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(7) Even a simple task like this can be used in a variety of ways – and all
the suggested uses are possible. Combinations of ideas are also possible; for
example, students could first think on their own for a few minutes and then 
compare in pairs [6: 42].

2)
: :

(8) In making decisions about the assessment process, it will be useful 
for teachers to keep in mind the benefits that can be accrue to learners from 
sound assessment practices [5: 396].

(9) One useful intervention you can make is to sometimes play ‘devil’s 
advocate’ (i.e. deliberately taking an opposing or contrasting viewpoint in 
order to spur on a conversation) [6:147].

(10) In team work, and other group activities it is important to make 
sure that one student does not dominate, either by saying too much during 



conversations, or by giving too many answers during games. If one student 
dominates, ask him/her not to give any more answers until everybody else in 
the team has had a go [7:6].

,  (8, 9, 10), -

.
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,

:
(11) It is possible, though not essential, to give a name to each stage, e.g. 

‘presentation’, ‘practice’, ‘feedback’, etc. Personally, I find numbering the 
stages to be sufficient [6:121].

(12) I have met a number of teachers who say that they would like to 
give instructions for activities in English, but find that there are often so many 
problems with comprehension that it seems impossible. I think it is possible 
to use only English (and it’s often really helpful in creating an ‘English’ at-
mosphere in the classroom), but it’s often problematic because of the quantity 
and over – complexity of language used [6: 90].

:
(13) I intend to explain you, that one of the best ways for you to help 

learners activate this knowledge is to put them in ‘safe’ situations in class 
where they are inspired and encouraged to try using language from their 
‘store’ [6: 148]. 

(14) We shall now discuss briefl y the broader issue of what is meant by 
the constructivist view of education, before moving on to consider what light 
constructivism sheds on what it means to be a good teacher [8: 48]. 

(15) It is always good to vary the focus, to have students working to-
gether in different combinations and, at some stage during the course with 
every other student [7: 6]. 
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